Review of Teaching Practice	 

Session/artefact to be observed/reviewed:
Size of student group:	60
Reviewee: Yuki Shima	
Reviewer: Kwame Baah, Oona Wilkinson

Note: This record is solely for exchanging developmental feedback between colleagues. Its reflective aspect informs PgCert and Fellowship assessment, but it is not an official evaluation of teaching and is not intended for other internal or legal applications such as probation or disciplinary action.


Part One
Reviewee to complete in brief and send to reviewer prior to the review

What is the context of this session/artefact within the curriculum?
Fire and Ice seminar is in year 1 Fashion Photography course, Fashion Moving Image Production unit. Students are learning “Moving Image”.

How long have you been working with this group and in what capacity?
Y1 Fashion photography course has 60 students. I am year 1 leader and working with this group since October 2025.

What are the intended or expected learning outcomes?
This seminar is exploring the concept of “Process, Event and State” in Photography and Moving Image using Peter Wollen’s text, referencing Zeno of Elea, Bernard Comrie and Roland Barthes. The aim is to understand the structure of minimal narrative which relate to LO 3.

LO3 Employ a conceptual and technical application of your subject specialism within a fashion moving image outcome. (Knowledge, Process) 

What are the anticipated outputs (anything students will make/do)?
The activity is to create a fashion film story using 3 photographs. Each photograph should show a different type of moment (process, event and state). They work as an individual first then, in a small group, pick one of their story. Each group go and take photographs, and presents their outcome using Padlet.

Are there potential difficulties or specific areas of concern?
The theory and concept are difficult to understand. Students engagement could become low and they could easily confused. How to connect the theory to their practice. Perhaps different activities or perspective to use this theory that relate to their concept development. More examples.

How will students be informed of the observation/review?
Better ways to engage students. Different type of questions during seminar, activities etc…

What would you particularly like feedback on?
Student engagement is the area I often struggle with.

How will feedback be exchanged?







Part Two
Reviewer to note down observations, suggestions and questions.


In this first-year BA fashion photography workshop, the session was structured around a ‘process, event and state’ activity that encouraged students to develop and articulate their ideas collaboratively. The slides used provided clear, concise information and broke down instructions into manageable stages. I joined the session towards the end as students were working together and sharing the results of the collaborative workshop.

Yuki adopted a confident facilitation style, moving around the classroom and engaging directly with each group. The class was organised into smaller groups, which supported participation and appeared to make students more comfortable contributing to discussion and articulate their reasoning to each other. I feel first year students are less willing to contribute feedback or share to the whole class and Yuki encouraged students to contribute more through asking follow up questions. Perhaps some specific reflective questions could have appeared on the slides to help guide this and link in previous theoretical questions being covered in the activity. I find this helpful as someone with Dyslexia to have a visual prompt of questions being discussed. Reflection could also include anything they struggled with within the activity or anything students would want to do differently in relation to planning for moving image. 

The room was quite large with students spread across multiple tables. From personal experience it can be hard to gage if students are not engaging or if they feel uncomfortable expressing questions and queries to the whole group. Through one-to-one conversations with students, Yuki was inclusive towards everyone and clarified aspects of the project brief and helped students situate the task within the wider unit. This individual support felt particularly important for first-year students, who are still developing confidence in interpreting project briefs and managing collaborative work.

The workshop was co-facilitated with a colleague, which provided additional support and enabled more sustained interaction with individual groups. Both tutors asked open-ended questions to prompt students to reflect on their decision-making processes and to consider technical and conceptual aspects of their work. Discussion frequently focused on distinctions between editorial and commercial approaches, encouraging students to begin understanding professional contexts within their practice.

The use of Padlet enabled students to upload images of their work, which were then displayed across a shared screen for the whole group to view. This created a collective visual reference point and allowed student work to be presented clearly and efficiently. This facilitated easy sharing across the cohort and supported inclusive discussion, particularly as all students could see and respond to the same material simultaneously. As this is not a tool I have previously used in my own teaching, observing its effectiveness has encouraged me to consider how it might enhance peer sharing and visibility of process within my sessions.

The activity itself provided a clear and tangible outcome, with students working collaboratively to produce something together rather than solely focusing on individual outputs. Moving from an individual task to a group-based outcome encouraged cooperation, shared responsibility, and collective decision-making. This is an approach I would like to incorporate more intentionally into my own teaching practice, creating opportunities for students to work together towards a defined and visible result.

The task was clearly structured and effectively communicated, supporting students in understanding both the practical expectations and the purpose of collaboration. Yuki also supported communication within groups where challenges arose, helping students negotiate roles and manage group dynamics constructively. Overall, the workshop demonstrated clear communication of tasks and responsive facilitation, enabling first-year students to engage actively with collaboration and critical reflection.




Part Three
Reviewee to reflect on the reviewer’s comments and describe how they will act on the feedback exchanged. Reviewee should return this to the reviewer once complete.


In response to my observer’s feedback, I plan to strengthen the Fire and Ice seminar by incorporating an Object Based Learning activity that provides clearer reflective prompts and a more accessible entry point into analysis. During a colleague’s microteaching session, an OBL activity using Rayograph prints was demonstrated, in which participants analysed the prints and arranged them into a sequence. I intend to adapt this approach for Fire and Ice by providing a selection of printed fashion photographs—such as reportage, documentary, editorial and conceptual images—and asking students to construct a visual narrative in a small group before progressing to producing their own photographs. 

Students will first analyse the images using the categories of State, Process and Event, and then arrange them into an ordered sequence that demonstrates a clear visual progression. They will label their sequences using reflective prompts displayed on the slides, drawing on Comrie’s (1976) framework to support interpretation. This hands on OBL activity is designed to deepen visual thinking, help students articulate how meaning is constructed in a minimal storytelling, and prepare them for the subsequent task of capturing their own photographs that represent State, Process and Event. By integrating structured reflective questions and a tactile learning task, the revised seminar aims to provide greater clarity, inclusivity and theoretical practical connection for all learners.Top of Form
Bottom of Form

