Review of Teaching Practice	 

Session/artefact to be observed/reviewed:
Size of student group:	30
Reviewee: Yuki Shima	
Reviewer: Kwame Baah

Note: This record is solely for exchanging developmental feedback between colleagues. Its reflective aspect informs PgCert and Fellowship assessment, but it is not an official evaluation of teaching and is not intended for other internal or legal applications such as probation or disciplinary action.


Part One
Reviewee to complete in brief and send to reviewer prior to the review

What is the context of this session/artefact within the curriculum?
Layout and visual communication lecture in Y1 Capturing Fashion unit where students is creating fashion editorial photographs.


How long have you been working with this group and in what capacity?
I’m Y1 lead and I’ve been working with them since October 2026.


What are the intended or expected learning outcomes?
The goals are (1) Understand visual communication. How images send meaning quickly and directly. (2) Discuss the relationship between text and images. How text guides, supports or changes what we see. (3) Introduce the grid system. A simple structure that helps organise images and text on the page.


What are the anticipated outputs (anything students will make/do)?
For them to continue work on their research journal after the lecture and give them individual feedback. 


Are there potential difficulties or specific areas of concern?
I usually deliver this lecture inside a classroom but I need to deliver in an open classroom.


How will students be informed of the observation/review?
I didn’t tell them that Kwame was going to come and observe the session. I should have introduced to them at the beginning of the session but I wonder if they changed their behavior. 


What would you particularly like feedback on?
Student engagement during the session. 

How will feedback be exchanged?
Written feedback will be exchanged by this document and by emai






Part Two
Reviewer to note down observations, suggestions and questions.

This was my first time observing teaching in an open classroom that was bordered by a corridor, and you held the teaching space very well. I was often distracted by those passing by. Your teaching approach was very focused and allowed for active learning as you stepped through theory and examples of visual communication. I particularly like that you not only shard knowledge but also aligned that with actual practice-based experiences of each topic as a form of modelling. The students were also included the students in the development of knowledge by asking them questions at intervals. This also served as an opportunity for dialogue that led to further learning and checking of understanding.

You centred a good amount of role modelling when you offered some personal insights into your practice that overlapped with learning. This was particularly expressed in how you explained the photographic composition context to actual realities of the photographer using a reflective approach. There was a good balance of attentiveness checking and learning components to the teaching. Your voice was very clear and calm, and students felt encouraged to consider their choices as part of the process of the creative process.

The pedagogy that I consider your teaching to centre on is ‘Active Learning’ - Active-Learning-Compared-With-Lecture-Based-Pedagogies-in-Gender-and-Socio-Cultural-Context-Specific-Major-and-Non-Major-Biology-Classes.pdf

The questions I have for you are:
1. Do you intentionally allow late attending student to sit down and join lectures without a fuss? (I think it is an interesting practice that places catch up responsibility on the student).
2. Is the class always this small in numbers?


Part Three
Reviewee to reflect on the reviewer’s comments and describe how they will act on the feedback exchanged. Reviewee should return this to the reviewer once complete.

Q1. I explain to students that, if they want to work as professionals, they must start behaving like professionals now. Being on time is an important first step. It shows responsibility and respect for others. However, some students have ISA agreements that allow them to arrive late. This can destruct my classroom, but I’m not allowed to pay attention to their behaviours. I found this quite tricky because they will miss very important announcement which ISA students really should know. I sometimes need to show slides again for them which isn’t fair for students arrive early. I’m planning to have a word with my students next week. We are in a big collaboration unit and being late or not telling their group members that they will be late is not professional.

This session was an open‑classroom format which is quite unusual but it was because I needed to demonstrate technical skills while teaching, so all students needed access to computers. The lesson focused on research journal design and the basics of visual communication. After the lecture, I spoke to each student individually to give feedback on their work‑in‑progress research journals.

Q2. On Mondays, we teach 60 students with my colleague or guest lecturer in a larger classroom. On Wednesdays, we divide them into two groups: 30 attend my session, and the other 30 join a technical workshop. Wednesday sessions are usually seminars or lectures with group discussions.

Students often engage more confidently in smaller groups, and discussions tend to be more active. I also notice that the morning group and the afternoon group have very different levels of energy, which I find quite interesting.

Brame (2017) mentions that Lorenzo, Crouch, and Mazur’s investigation found that the method “benefitted all students, but had the greatest impact on female students’ performance.” This result interests me the most, because about 90% of students on my course are female. It suggests that these teaching strategies could be especially effective for our cohort.

>The Pause Procedure
I can use the pause procedure during lectures when we introduce a new or complicated concept. I often wonder whether students truly understand the content while I am teaching. A short pause would give them time to process the information, ask questions, or discuss the idea with a partner. This would help me check their understanding in real time.

>Strip Sequence
This technique would work well for fashion editorial photography unit and fashion film unit, where students need to build a narrative. I can also adapt it for production‑planning activities. Many students find planning difficult, especially in collaborative units, so this method could help them organise their ideas and understand the structure of a shoot.

Using Post‑it notes on a wall would allow students to map out each stage of their production visually. This makes it easier for them to spot potential problems and think about alternative solutions. It also teaches important professional skills, such as teamwork, time management, and preparing for unexpected issues. Overall, the strip sequence can support students in developing more confident and responsible working habits.
